ABSTRACT Learner autonomy in language classrooms received researchers' attention quite recently. The research intends to explore the prospects of promoting autonomy in Pakistani learners through collaborative tasks. The sample consists of 16 teachers working in public sector Engineering universities of Punjab. A qualitative approach and interpretive paradigm were selected for the present study. The role of collaborative learning in developing autonomy in learners is explored through gathering teachers' beliefs using semistructured interviews and observing their practices in the classrooms. A constructivist's lens was employed in collecting and analyzing data. The findings show that teachers believe that collaborative learning is inculcating independence, responsibility, confidence, motivation, skills, and positive interdependence which are required for autonomy promotion. They also believe that collaborative tasks, famous among Pakistani learners and few teachers, can be utilized as the right medium in autonomy development. However, classobservations do not depict a promising situation. Teachers are found inclined towards traditional teaching pedagogy, and collaborative tasks are found lacking true spirit.
I. INTRODUCTION
The global inclination to learner autonomy (LA) has been tremendously progressing for the last few decades. LA has become an influential concept in a variety of learning contexts and manifested itself as an integral component in the learning process. According to Gremmo and Riley [17] , the emergence of autonomous learning strategies and their implementation in the learning context were triggered by humanistic approaches focussing on self-standing and self-initiated learning. The concept of autonomy was intimately associated with individualization during the 1970s and 1980s, whereby learners would steer their tasks in their way while being supervised by the teachers at the same time (Benson, [3] ). One of the important pedagogical implications resulting from the practice of autonomous learning is the paradigm shift from teacher-centeredness to learner-centeredness
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theories (Gardner, [14] ). LA is a multifaceted concept that has been discussed from different perspectives. According to Holec [20] , LA refers to the ability to take charge of one's learning. In LA, learner relies upon his self-directed skills. The concept is affiliated with independence, freedom from external restraints, self-fulfilment, and taking control of important aspects of one's learning (Jiménez & Lamb [24] ). Autonomous learners enjoy the capability to set their own learning goals and take responsibility for their learning tasks, thinking critically and analytically (Blidi, [4] ). Hence, they are less dependent on teachers.
Derry and Murphy [32] proposed a five-movement journey that learners travel when they become more autonomous, and these five overlapping moves are socialization, initiating choice, dawning metacognition, expanding autonomy and critical collaborative autonomy. Murphey's five-movement journey renders a learner more autonomous and subsequently more efficient in taking control of his learning tasks introducing his own strategies and styles. LA is profusely recognized as a productive practice which allows learners to utilize their skills, potential and available resources in a better and more productive manner. According to Little [30] , LA imparts constructive characteristics to the learners such as self-awareness, self-reflection, flexibility, creativity, risk-taking and the capacity to think critically.
LA is perceived as a cultural trait by some of the researchers, and thus, they intertwine LA with culture as a momentous variable regarding its practicability. Benson [2] limits the feasibility of LA to the Western context and states that LA cannot be exercised outside the Western context. Hence, from a cultural perspective, culture plays a role of either an impetus or a constraint on the proliferation of autonomy. According to Blidi [4] , LA is suppressed in Omani context owing to the failure of teachers to provide what Crabbe terms ''learning opportunities,'' empowering learners to develop autonomous learning strategies and skills. There are two major but opposite views about the approach to autonomy. Palfreyman [21] believes that fostering LA is bonded to the context whereby autonomy is exercised, and various traditions have divergent views about LA. In some cultures, LA is referred to as learning in isolation while a sociocultural perspective recognizes the importance of collaborative learning in which learners interact with each other and the teacher. Various cultures adopt different approaches to develop autonomy. Benson [2] reports that Asians tend to prefer group-directed approaches to the advancement of autonomy. His claim is focussed on the collaborative learning autonomy approach to LA development.
A. COLLABORATIVE APPROACH TO LA
In the 1990s, it was found that learners who tend to learn in isolation from teachers and other students would not necessarily develop autonomy. Thus, the concept of autonomy as detached learning was substituted by socialization. ''Autonomy resides in the social worlds of the students which they bring with them'' (Holliday, [21] ). LA is believed to be the result of a self-initiated interaction that autonomous learners establish with the external world. Little [31] argues that collaboration is indispensable to the proliferation of LA as a psychological capacity. Collaborative learning does not necessarily refer to learning more but to enhancing the strategies of learning and assisting learners to become more self-reliant, creative and autonomous. In the course of collaborative LA, learners participate in social interactions and interdependently negotiate and perform tasks with their peers. Benson [3] described CLA to be interdependent as well as independent learning. That is to say, the rift between dependent and independent learning is integrated by interdependent learning. According to Geary [15] , students move from dependence to independence via interdependence when they adopt collaborative learning. Hence, education becomes a form of (inter)personal empowerment and social transformation (Jiménez et al. [25] ).
Learning through collaboration promotes active learning, student empowerment, and cognitive enhancement as students collaboratively construct knowledge. According to Dillenbourg [11] , learners acquire skills of negotiating, analyzing and synthesizing solutions to problems constructively through collaborative learning. Collaborative learning confers learners more enhancement and empowerment over their learning than in traditional instructions. Assinder [1] reports that collaboration in group activities proliferated her L2 student's autonomy as well as their confidence, participation, motivation, and accuracy.
In the course of collaborative learning, learners become less dependent on their teachers while collaborating with peers. However, it does not imply that the role of the teacher entirely vanishes. The teacher merely converts into knowledge facilitator from knowledge provider in collaborative learning strategy. Teachers orient students to the principles involved in CL by guiding the latter how to work in groups, express ideas and seek assistance from each other to facilitate themselves to produce new ways of thinking and doing tasks and thereby play a constructive role in LA development (Gillies [16] ). Collaborative learning devoid of teacher's involvement and management leads to undesiring outcomes on the part of learners such as negative interdependence, minimum peer interaction, lack of responsibility to give the fair share and overdependence on the peers. Jacobs and Tan [23] proposed four principles for overcoming the challenges faced in collaborative learning. He described that maximum peer interaction, individual accountability, equal opportunity to participate and positive interdependence reinforce collaborative learning and hence pave the path to the acquisition of LA. During group work, a little monitoring by teachers may help to implement these principles as Lei and Khan [28] suggested to ''attend to activity'' through ''watching, listening and encouraging students.'' Nonetheless, group work seems to be dormant in the Asian context (Cross & Hitchcock [10] ). They observed in their study that Asian students tend to undertake their tasks independently, or preferred to consult teachers for help rather than seek collaboration from their peers. While Brett et al. [7] claimed that Asian students have not fully comprehended the objective of group discussion. They seem less interested in getting involved in peer interaction and helping each other. However, Huang [22] argued that Asian international learners become more independent thinkers through collaborative learning when they engage in group discussions. Teachers have authority and opportunities to provide learners with collaborative tasks to foster autonomy. Research indicated that teachers' beliefs are translated in their practices (Borg [5] ), and limited research so far (Borg and Al-Busaidi [6] ) showed their trust in the potential of CL in LA promotion. As CL has not been given full consideration in promoting LA yet, it calls for an in-depth qualitative study to uncover teachers' beliefs and examine classroom practices to find the prospects for autonomy development in Asian learners. The present study seeks an answer to the following questions to satisfy the above query:
1. What are EFL teachers' beliefs about the role of CL in LA promotion in Pakistani universities? 2. What are Pakistani EFL teachers' practices in promoting LA through collaborative tasks?
II. METHODS
All An interpretive paradigm and a qualitative approach were followed to answer research questions. Researchers were interested in the meaning participants attached to the relationship between CL and LA and current classroom practices. The study was triangulated by using interviews and observation methods.
A. PARTICIPANTS AND CONTEXT
A sample of 16 EFL teachers from four universities was selected from a population of regular English faculty teaching the English language at BS level in 20 public sector universities of Punjab. These four universities, including Punjab University Lahore, Government College University Lahore, the University of Gujrat and the University of Education, were selected on the criterion of being the old and new institutions. Whereas for the teacher, the selection criterion was their academic background in literature or language and their teaching experience.
B. METHOD OF DATA COLLECTION
Data were gathered through semi-structured interviews where the order and the wording of questions were dependent upon the flow of interview as recommended by Bailey. Researchers identified questions from the relevant literature in CL and LA (see Appendix A for interview guide). Ethics regarding participants' willingness and confidentiality adhered to the norms. Individual interviews, each with a duration of 40-60 minutes, were recorded and later transcribed. Four classes of volunteer participants were observed through audio recording (see Appendix B for observation sheet).
C. METHOD OF DATA ANALYSIS
An inductive approach of constant comparison analysis was followed to analyze the data thematically (Creswell [9] ). Initially, multiple readings of the transcribed data helped to break up the text into codes (Hesse-Biber and Leavy [19] ), which were reduced into themes. Although the major themes emerged in the literature review, coding was kept open to ensure that resulting classification mirror the reality perceived by participants. Various strategies were employed to achieve trustworthiness as were proposed by Lincoln and Guba [29] that includes verifying the truthfulness of transcribed data by sending the transcriptions back to, including rich and thick verbatim descriptions of participants' accounts, and triangulating the data.
III. FINDINGS A. ROLE OF LEARNER COLLABORATION IN DEVELOPING LA
Learner collaboration was considered a fundamental step and a significant tool in the development of LA by a majority of participants. Their beliefs indicated that CL promotes autonomy in learners through fostering responsibility, motivation, confidence, skills, a positive interdependence among them and providing learners with an opportunity to learn from each other, henceforth, driving them to be independent of the teacher (as illustrated in figure 1) .
B. DEVELOPING LEARNER INDEPENDENCE
Learners learn effectively and efficiently through collaborative learning without depending on the teacher solely in three ways. becomes knowledgeable, tolerant and independent: characteristics of autonomy (Candy [8] ). Teachers' views direct towards learner independence through learner interdependence as Palmer resolved the apparent paradox of autonomy and collaboration by describing how these two works well when teachers allow as was also supported by several researchers (Harmer, 1988) .
C. DEVELOPING LEARNER RESPONSIBILITY
In CL, learners have greater control over the organization of their learning. Respondents believed that learners, working in teams, have to be responsible for their share in the task consigned. As SS indicated the way, such learning delivers empowerment to learners as ''groups work face-to-face and learn to work as a team for a structured activity and end of the task all students are individually accountable of their work.'' Accordingly, responsibility and independence of learners reduce their complete reliance on teacher's input and endorses a sense of ownership of their learning.
D. DEVELOPING LEARNER CONFIDENCE
Respondents believed that CL has the potential of building confidence in learners. Through peer-feedback, learners get their ideas approved, which was reported quite instrumental in increasing learner confidence, and that leads to taking the initiative independently afterwards. Involving learners in small groups was stated supportive predominantly for shy learners who were earlier found unable to perform well in the presence of teacher or class fellows due to either shyness or fear of teacher (Harmer [18] [20] , CL builds up the technical aspect of LA; by promoting meta-cognitive skills in learners, it would bolster learners to plan for and reflect on their learning process as claimed by Dillenbourg [11] . Hence, it will not only lead them in the right direction but also offers more control over their learning. 
G. DEVELOPING POSITIVE INTERDEPENDENCE
In a competitive classroom structure, negative interdependence occurs where learners exert efforts against each other to excel and outdo their peers. While respondents, in line with Dörnyei [12] , reported a positive interdependence as a result of CL, as they believed that learners develop an appreciation for differences in the views of peers and a constructive approach in team-work as IG 
H. PROSPECTS OF LA PROMOTION THROUGH LEARNER COLLABORATION IN PAKISTAN
Observation showed that CL or group-work was a familiar concept for Pakistani learners as comparatively a large number of learners were found engaged with peers and teacher during a group activity only. A majority of participants also found CL promising in LA development; however, they reported a lack of trust in its feasibility and acquiring its benefits. One of the respondents, MI, was quite uncertain about the achievable goal of LA due to the way groupwork is being used in Pakistani classrooms. His expressions like 'could be very helpful', could be beneficial', 'ideally speaking', 'apparently very useful', 'On a surface level seems to be a good idea', 'so many buts' show teachers' trust on the potential of CL tasks but uncertainty regarding the way it is perceived and managed in the classes currently. Class observation strengthened these uncertainties because the form of group-work, when observed minutely, revealed a dismal picture of LA viability through CL in Pakistani classrooms as the fig 2 illustrated .
The reason may lie in the fact that the potential of CL tasks was never realized in a better way, and group-work was implemented as fashion only as participants' beliefs and classroom observations showed. It was also observed that all decisions were made by teachers, even in group tasks. In one case, the only part of an activity where learners were provided with choice was to form their groups on their own.
Pakistani learners need to learn about the purpose and principles of CL. MI expressed his apprehension regarding losing the essence of CL concerning LA. He said,
''I mean there could be peers taunting some new ideas we see such kind of stuff in the classrooms if a good student comes up with a good idea, the novel idea they do not understand. The peers laugh at him or her first, and its only after he gives details about it, people start realizing it''.
In mixed ability class, group activities might be at risk. SM reported that the possibility of an unequal share of the burden in a group task which may damage the autonomy of the weaker learners. In this situation, the whole purpose of making all learners responsible for their learning may go waste; rather, the entire activity turns to be a disadvantage of CL. Class observation also revealed that principles of collaborative work like, maximum peer-interaction, equal opportunity to participate and individual accountability were ignored by teachers and violated by learners. Except for a few learners, the rest of the learners did not participate actively and took responsibility for the task. Even when a teacher introduced task in a humorous way as a gift to make them work on it, few of them declined in the same light tone. It was also observed that the learner response rate was quite low as only a few learners responded each time, and that was also a minimal response either in yes or no. It was also observed that the majority of the students remained busy in other activities like texting on cells and gossiping and leaving the task on one or two members. Lack of participation remained a matter of concern in group-work in earlier studies also (Lei and Khan [28] ). Group members were found least concerned with their peers' lack of participation or passivity. It appeared as tasks were an individual responsibility, and teamwork and positive interdependence were not required.
On the teachers' part, as researchers observed, learners' lack of interest and activity remained unnoticed by the teacher. Despite few reminders by a teacher, most of the teachers remained aloof of the group's internal tasking, and learners were also not duty-bound for equal labour. When the researcher asked the reason of low response after class, learners informed that they were able to understand the teacher's stance, but due to lack of communicative competence, they were unable to respond. However, the researcher's observation of learners' engagement in other activities like texting on cell and talking to each other while ignoring the task shows a lack of learner motivation. Otherwise, it was evident from that teacher's continuous use of target language that learners had the opportunity to practice the language and learn.
Participants suggested a critical role of a teacher. However, SM's suggestion that ''the teacher can assign them ''okay! Fine! You take up the visual, and you take up the introduction, you take up the body, you take up the conclusion'' showed that teachers unintentionally recommended keeping the status-quo with their job of making decisions regarding their students' learning. If teachers are not willing to shift the responsibility to learners, later would be left with no choice except following the directions of what is expected. Lack of participation has been an issue in CL as the previous study showed ( Lei and Khan [28] ).
IV. DISCUSSION AND IMPLEMENTATION
Above results showed that teachers believe that CL makes learners motivated and confident to take up the task with peer-scaffolding at an early stage with individual accountability it moves learners ''from dependence to independence via interdependence'' (Geary [15] ). Researchers like Furnborough [13] and Jacobs and Tan [23] showed that learners felt their learning in their control when they were allowed to work in groups. As CL tasks were found frequent and familiar to learners, it can be inferred here that the dream of LA can be achieved in Pakistan through CL. However, keeping the current classroom-practices in view, the study implied that CL has a substantial potential to promote LA if it is directed appropriately. Following are the implication of the present study.
The study implies that teachers and learners need to understand the expectations in group work. Learners should be informed about the purpose and process of CL as realized by Johnson and Johnson [26] that ''We are not born instinctively knowing how to interact effectively with others. Interpersonal and group skills do not magically appear when they are needed''. Other researchers (Gillies [16] ) found it significant for the teacher to explicitly inform learners about the nature of the task, how to achieve the target, and how to benefit from peer interaction.
Reports and observation also imply that, first, teachers need to understand their role during the CL process as it is linked with teachers' active and enthusiastic participation. Lack of management techniques in teachers was reported as a challenge in an earlier study (Lei and Khan [28] ). Consequently, they would have to play a more substantial and active role, on the one hand, in planning the CL tasks and, on the other hand, in managing the class and guaranteeing the maximum peer-interaction and participation of all learners. Group work if left at its own, could be detrimental for a good learner, if not monitored by the teacher. Second, researchers suggest allowing learners to take decisions regarding their learning and task handling. A teacher may encourage and suggest here to make groups of mixed ability learners, but the right of choice should be with learners only. Above issue of weaker students remaining passive and taking advantage of few bright learners may be resolved through teachers' proper monitoring. Various strategies can be applied to involve all members of a group either by requiring all members in presenting their share or adding a follow-up test or individual assessment which may be expanded and broad in scope of content covered in a group activity. During group-work a little monitoring by the teacher may help as the present study suggested and what Lei and Khan [28] suggested to ''attend to activity'' through ''watching, listening and encouraging students.'' Third, teachers may encourage to keep the groups small in size to keep them manageable and less-threatening for learners who do not want to expose any of their weakness, as teachers reported. Fourth, Educational authorities must be cognizant of the form of CL tasks performed in class, and learners' and teachers' lack of awareness about the CL process before taking measures for LA promotion in Pakistan.
V. CONCLUSIONS
The present study explored the viability of promoting autonomy in Pakistani learners through learning in collaboration. Pakistani university English teachers' reported beliefs showed that CL fosters responsibility, motivation, confidence, skills, a positive interdependence among learners and provides learners with an opportunity to learn from each other. Class observations showed that CL is widely familiar in Pakistani classrooms and can be used as a vital instrument to promote LA. However, class observations and participants' distrust on the feasibility of learner independence via interdependence revealed unlikelihood due to the immature use of CL. Findings explicitly led to the recommendation that if key principles including limiting teachers' role and maximizing learners' mutual interaction, monitoring that all learners get equal opportunity to perform, making them accountable for their performance and encouraging positive interdependence are followed religiously, CL could the most desirable and feasible means for LA development in Pakistan. Despite following the srtategies such as a comprehensive triangular approach, selection of participants from literature and linguistics background with varied experience range from newly established and old universities, present findings may not apply to other student teachers in other contexts. However, in-depth analysis of beliefs and practices may serve as a base for further research. Future researcher may employ quantiative approach to make the findings generalizable. FARHAT NASEEM has been a Visiting Professor with the University of Toronto, Canada, since 2018. She is currently working on the role of Muslim organizations in immigrants' integration in the host country. She has authored 22 peer-reviewed articles. Her research interests include education, gender, and religious studies. VOLUME 7, 2019 
